This paper intends to raise awareness of the need of program training for novices, namely that education professionals become more sensitive to the issues and characteristics of this stage, due to the fact that induction is a part of the professional development process. Purpose of study is to show the inventory of the training methods necessary for effective lifelong learning, gained in the implementation of a multiple choice question taken from the questionnaire administered to teachers from various universities in Romania and Spain. This article focuses on the preliminary phase including a written administration of a questionnaire to a sample 485 teacher. We select four universities according different characteristics. The procedure for data collection has consisted in the application written questionnaire sent by post and email. Final version questionnaire was developed based on the results of the pilot study, consisting of 14 items. For the analysis and interpretation of data, we used SPSS 17.0. Through the responses of participating teachers, transcribed and categorized, let us know the ways that teachers stand out as important for professional development.
Introduction
The professional development of teachers is studied and presented in the relevant literature in many different ways. But always at the core of such endeavors is the understanding that professional development is about teachers learning, learning how to learn, and transforming their knowledge into practice for the benefit of their students' growth (Avalos, 2011, 12) . In principle, one can say that the primary goal of university education is, broadly speaking, the attainment of optimal preparation of future professionals. In recent years interest has grown and training to improve the quality of education and, consequently, pedagogical training of university teachers. In all, it is clear that when it comes to Nicoleta Verginica Du / Procedia -Social and Behavioral Sciences 33 (2012 ) 1003 -1007 N.-V. Du / Procedia -Social and Behavioral Sciences 00 (2011 promoting the improvement of university teaching must take into account the goals, intrinsic and extrinsic motivation of teachers. Most teachers feel encouraged when they perform their task effectively and achieve their goals, therefore it is necessary to include among these motivations, whether the plans provide them with training actions and procedures necessary to support their professional development.
Theoretical framework
Professional development of the university teacher is one of the recent issues in the current context of certain proposals and educational policies. Regarding the issue, over time, have raised reflections on various aspects involved in training involving academic commitments to institutions and teachers working in higher education. To prepare the theoretical framework was based on the classical sources and on professional development (Dillon, 1981; Fullan, Hargreaves, 1992; Benedito et al., 1995) . This work helped us understand the meaning of the term change and provide professional development of strategies to facilitate the transfer of initial training to training throughout life. One way to define the meaning of a term like this can be analyzed at least some of the definitions that have been made to derive from them those characteristics that specified. As can be seen from literature, professional development is considered a critical review process that allows training practice, contract reviews, learn which problems faced by teachers, seek solutions and build knowledge about the learning process. Over time, there have been numerous studies trying to defining features of professional development of teachers. Fullan (1993) considered to teacher training is having the honor of being simultaneously the worst problem and the best solution in education. Teacher education still has the honor of being simultaneously the worst problem and the best solution in education. Today, when using the concept of "professional development" is globalized the initial and ongoing teacher training of teachers. The report on "Teacher Training of the University", the Ministry for Education and Science of Spain commissioned a team of experts (M.E.C., 1992) defines professional development of the university teacher as a university teacher as a systematic process to change practice, beliefs and professional skills of university teachers, to a purpose of improving the quality of teaching, research and management. This concept includes diagnosis of current and future needs of an organization and its members, and the development of programs and activities to satisfy these needs. This conceptualization highlights some important points: the change is aimed at both the professional and educational field, social as personnel and university professor; the ultimate goal is to improve the quality of teaching, research and management, is the three main functions of the university professor; it seeks to address both individual needs as those of the organization.
At the same time from the current literature review (Iucu, 2007; Benedito, 2007; Potolea & Toma, 2008 ) elaborated some of the starting points of our communication with regard the professional development of the university teacher. We present a synthesis of the definitions of professional development (Marcelo, 2009) 
The concept of professional development is understood as synonymous with other concepts, considering the various theoretical frameworks underlying the different strategies of action undertaken trainer undoubtedly bring with teacher various positions at the class, the curriculum changes and life cycles career. Work opportunities that encourage creative and reflective skills in the teachers, thus, enabling them to improve their practices (Bredeson, 2002) . The professional development of teachers is the professional growth the teacher acquires as a result of his/her experience and systematic analysis of his/her own practice.
Research methods
This article focuses on the preliminary phase including a written administration of a questionnaire to a sample 485 teacher (a total of 245 university teachers from Romania and 240 from Spain). We select four universities according different characteristics: large universities with a long history, universities belonging to different territorial areas. The questionnaire was constructed in the first phase of 16 items, which was applied on a pilot sample of 22 teachers, male and female within an institution of higher education in Spain. Also, was applied to a pilot sample of 25 subjects formed within an institution of higher education in Romania. At the time of application, the final questionnaire included a white sheet for subjects to express their views and suggestions as it deems appropriate, both on the instrument in general and regarding description categories and items in particular. Final version questionnaire was developed based on the results of the pilot study, consisting of 14 items. The procedure for data collection has consisted in the application written questionnaire sent by post and email. For the analysis and interpretation of data, we used SPSS 17.0. Hypothesis: if university teachers participate in a number of methods/activities of training, then there is a greater likelihood that professional development is carried out effectively.
Results
As a result of the analysis of data from research to application through question 10, we find some ways that faculty consider important to the effectiveness of continuing professional development. The results from the categorization of the data available show that at the time of which are the methods that proved necessary for professional development, teachers in both countries have agreed, but some difference of opinion.
Because the answers have been varied, we examine the results of each country, which confirms our hypothesis.
As shown in Table 2 , the most important aspects valued by academics in our country, accounting for 50% of the total are significant ways for training in hierarchical order: funds for participation in at least one conference per year (82,04%); exchanges of experience and ability to get advice from a mentor (74,69%), workshops on grant development and coordination (67,75%); seminars on developing and implementing their professional development plan (67,08%); accessing prestigious scientific publications (67,03%); combined form of training (blended learning) (66,12%); partnerships with other teachers/researchers in the country or abroad (66,3%); another way of training is the Working visits to similar universities in the country/abroad (60,4%), participation in scientific sessions, congresses, N.-V. Du / Procedia -Social and Behavioral Sciences 00 (2011) symposia, summer schools (56,73%), individual study (55,1%), partnerships, collaborations with practitioners in the field (50,5%). We also point out that to obtain lower rates below 50% of the total in some ways of training. Thus, in hierarchical order is established a percentage of 42,44% subjects in our country who believe that workshops on methodological issues of pedagogy and university would be useful for effective continuous professional development are also workshops on management and exploitation of research results (42,26%) and scientific debates/staff within the department (42,04%). As shown in Table 2 , the most important aspects valued by academics in our country, accounting for 50% of the total are significant ways for training in hierarchical order: funds for participation in at least one conference per year (82,04%); exchanges of experience and ability to get advice from a mentor (74,69%), workshops on grant development and coordination (67,75%); seminars on developing and implementing their professional development plan (67,08%); accessing prestigious scientific publications (67,03%); combined form of training (blended learning) (66,12%); partnerships with other teachers/researchers in the country or abroad (66,3%); another way of training is the Working visits to similar universities in the country/abroad (60,4%), participation in scientific sessions, congresses, symposia, summer schools (56,73%), individual study (55,1%), partnerships, collaborations with practitioners in the field (50,5%). We also point out that to obtain lower rates below 50% of the total in some ways of training. Thus, in hierarchical order is established a percentage of 42,44% subjects in our country who believe that workshops on methodological issues of pedagogy and university would be useful for effective continuous professional development are also workshops on management and exploitation of research results (42,26%) and scientific debates/staff within the department (42,04%).
Spanish teachers consider important the following methods: visits to universities in the country or abroad (72,5%), partnerships with other teachers/researchers in the country or abroad (71,3%), access to prestigious scientific publications (64,58%), partnerships, collaboration with practitioners in the field (61,67%), workshops on management and apply the results of scientific research (55%), participation at scientific communications (52,9%).
Conclusions
Academic life permits us to thinking a project of life on the short, medium and long term, including the professional development. Continuous training methods should be the result reflective practice and the individual and collective accountability, which means that the higher education institution should offer for professional development opportunities to the novice teachers. Should be stimulated the process individual and collective reflection in solving the problematic circumstances on didactical practice, to create a formative environmental for collaboration and social networking, to elaborate collaborative projects, related with the training through strategies to action research.
